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1. Introduction and context: what, where and why?
1.1. Understanding the selected region: key characteristics
Development Regions in Romania (NUTS level 2) are regional divisions that serve the
purpose of coordinating local strategies and the distribution of funds, but lack
administrative structures and power. They were set up at the end of the 1990s in order
to support Romania’s accession to the EU. The South-East Development Region (RO-22
Sud Est) spans across six counties from three historical regions (two counties from each
historical region).

Figure 1: The region of Sud-Est, Romania.
Both the city of Tulcea and the city of Buzău, where the case study has taken place, have
managed to retain some industries that had been active during the communist era, and
to develop some new ones, but they were not able to offer sufficient economic
opportunities to their residents. This has led to a 20-25% drop in population during the
past two decades.
In December 2016, the National Employment Agency1 measured the unemployment rate
at 9,28% in Buzău county (a sharp drop compared to recent months), and 5,28% in
Tulcea county, compared to the national average of 4,77%. However, these figures are
thought to be underestimates as they tend not to reflect long-term unemployment.
According to the National Institute of Statistics2, school dropout for the 2014/2015 school
year in Buzău county was 2% for primary and lower secondary cycles and 4% for the
upper secondary cycle. During the same period, Tulcea county has registered a rate of
2,8% dropout for primary and lower secondary cycles and 5,6% for upper secondary.
These should be compared with the national averages of 2% and 3,5% respectively.
With very few higher education facilities in either county (at times, some universities
have offered a limited number of courses in these cities), youth pursuing a college
degree are drawn to other centres, such as Bucharest, Iași, Brașov or Constanța.
Many residents of both counties have sought employment elsewhere in the EU (Spain
and Italy being the most frequent choices). There is no recent data on this issue, but
schools report many school aged children being left behind with inadequate parental care
and uncertain guardianship.
http://www.anofm.ro/files/Tabele%20somaj_dec%202016.pdf Accessed 15.02.2016.
http://www.insse.ro/cms/Accessed 22.12.2016. (Permalink unavailable. Login required in order
to access the data.)
1
2
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1.2. Getting to know the schools selected for the field study: brief profile
1.2.1. School 1- Ion Luca Caragiale School
Located in the Southern part of the city of Tulcea, the ‘Ion Luca Caragiale’ School (Școala
Gimnazială Ion Luca Caragiale) covers early childhood, primary and lower secondary
education, catering to some 630 pupils (from three to 15 years old) from a community
with low average income and facing significant social risk factors. The school was
established in 1969, during a demographic boom in the area.
During the last school year, the teaching staff was comprised of 38 teachers, of which:
27 have passed the exam for first degree (the highest), six have passed the exam for
second degree, two have completed their beginner stage and three were at beginner
level.
Since the early 2000s, the school has initiated several innovative practices, through both
national and international projects and initiatives. The teaching staff considers this as
one of the main reasons of the good academic results at national tests at the end of
lower secondary education. This has meant that, in spite of the demographic downwards
trend in the area, the school has managed to remain attractive for a large number of
pupils. This was achieved by being appealing to pupils from across the city, not just from
its immediate vicinity.
The school was chosen for the field study in order to illustrate how innovation in
educational practices contributes to building a resilient organisation that is able to offer
quality services, in spite of the low levels of available resources.
1.2.2. School 2 - Colegiul Economic Buzău
The Economics High School of Buzău (Colegiul Economic Buzău) is a public school that
covers upper secondary education, being a vocational high school dedicated to economic
studies and tourism. It was established in 1922 as a “high school of commerce”. Since
1990 it has functioned as a VET school, gradually expanding the number of pupils and
diversifying its fields of study, in accordance with the requirements of the local labour
market.
Currently, it has around 1100 pupils enrolled (aged 14 to 19). 74.25% of them commute
every day from rural areas of the county. The number of pupils from single parent
families and families with both parents working abroad is increasing, currently standing
at around 10%. Most parents are high school graduates (73.6%), while only a small
minority have a higher education degree (12.83%). School dropout is within the national
average of 2% per year. End of cycle academic results are well above the national
average.
The teaching staff was comprised of 60 teachers, of which: two held a PhD, 44 have
passed the exam for first degree, nine have passed the exam for second degree, four
have completed their beginner stage and one was at beginner level.
Faced with the problem of the attractiveness of vocational education, the high school has
been engaged since the early 2000s in curricular innovation (both at local and national
level), and in the development of teaching practices that connect pupils' skills with labour
market requirements. Local enterprises have been involved in designing the curriculum
and in offering feedback.
The goals, set out through its internal planning documents, envisage the development of
professional skills for the pupils that would allow them to compete on the EU labour
market, while at the same time being active citizens of a democratic society, aware of
their rights and responsibilities.
The school was chosen for the field study in order to illustrate how IVET education has
embraced innovation in order to remain relevant in an ever-changing labour market.

2. Two perspectives on the school innovation process:
what supports and what limits innovation?
2.1. Ion Luca Caragiale School
2.1.1. Presenting the innovative approaches practised in the school
At the end of the 1990s, the first attempts to innovate at school level started being
implemented, with some primary classes being organised based on the ‘Step by step’3
alternative pedagogy system. In practice this meant that there were two teachers per
class and that the learning process was organised around teams of pupils, rather than on
individual learning. The change happened in response to requests from parents, and the
school continues until today to offer both regular and ‘Step by step’ classes at primary
level, with all pupils attending regular classes during lower secondary education (from 5 th
to 8th grade). We will not explore in more detail the relationship between the two
systems, as it is beyond the scope of this study to investigate alternative pedagogies, but
we wanted to point out a critical moment when the school engaged its beneficiaries and
started to take inspiration from other pedagogical models. This represented a departure
from the framework of the school that considered itself as already providing adequate
services with little room for improvement, which had been prevalent up to that point and
set the school on a new path.
Currently, we can discern three main sources driving innovation in the school: 1) the
changes brought by the 2011 Law on Education, 2) EU funded educational projects
(LLP/Erasmus+), and 3) the work done in partnership with NGOs and the local
community.
The first half of the 2000s has brought the school’s first international endeavours, in the
form EU projects. Since then the school has been involved in several Comenius and
Erasmus+ projects. The antechamber for these larger projects was the participation to
the eTwinning programme, with the school implementing over a dozen such projects.
They allowed the school to explore the basics of international cooperation before
committing to more complex and demanding undertakings.
In order to maximise the benefits of this involvement, the activities that usually involve
small number of pupils were expanded to include the whole school. This was done in
connection with the ‘Şcoala altfel’ Programme, which was introduced in 2011 and sees an
entire week of the school year dedicated to non-formal education (Măntăluță & Velea,
2013). The theme of the LLP/Erasmus+ project that was being implemented during a
specific year was used as a theme for the ‘Şcoala altfel’ programme, with all pupils
involved in activities that used and expanded the resources created in the project.
The Law on Education of 2011 has set in motion a series of cascading changes, of which
the curriculum reform has been the most prominent. It has added one more year of
study to the primary cycle, by inserting the “preparatory grade” before 1 st grade, and has
redesigned the curriculum so as to focus on the development of competences, rather
than on learning objectives. This was accompanied by the introduction of digital
handbooks, which the primary school teachers interviewed have deemed as useful in
most cases. Changes to the curriculum were welcomed for the most part by the school’s
teachers, but some were a bit contentious, such as the ones in the maths curriculum that
brought forward some content that had previously been studied in later stages.
Partnerships with NGOs and the local community have led to the implementation of
several projects that have dealt with a range of topics, from environmental awareness
and the civil justice system, to local heritage. The strong point of these initiatives was
the involvement of pupils in all stages, including the planning and evaluation stages. This
is a highlight of pedagogical practices in the Ion Luca Caragiale School, which is
encouraged in national policy documents, but very rarely found in practice.
3
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http://www.stepbystep.ro/ Accessed 22.12.2016.

The school was one of the first in the county to benefit from the support of a legally
registered Parents’ Association. During the focus group with parents, it seemed clear that
the community was satisfied with the quality of services provided. Parents closely
monitored the end of cycle performance of pupils and the opportunities that they were
able to access upon finishing lower secondary education.
The open relationship between the school and the community is reflected in the constant
presence of school activities in the local media (see press dossier after Bibliography).
2.1.2. Main enablers for innovations
The conditions in which all public schools operate are similar. The interviewees from the
Ion Luca Caragiale School mentioned that school management and the level of
engagement of teaching staff were the core enablers of school-level innovations that set
it aside from other schools. During the interview programme and the interaction with
school staff, it was apparent that the organisational culture of the school emphasised
strong, open, non-hierarchical interactions. The sharing and adaptation of methodological
resources was at the heart of pedagogical practices.
The School Development Plan outlines the school’s strategy, with the main goal of
equipping pupils with skills that are relevant in daily life. The school sets out to achieve
this by engaging pupils in meaningful activities, with a methodology derived for the most
part from non-formal education.
The Erasmus+ Programme and its predecessors have made it possible for the school to
acquire international experiences and to enrich its portfolio of practices. These
Programmes were praised by the teaching and administrative staff for the transparency
with which they award the grants and for their financial provisions. The school received
strong support from the Romanian National Agency running these programmes
(ANPCDEFP) in building project writing and project management skills through trainings
and regular meetings.
The relationship between the school and local authorities has been one of support, in as
much as the resources and the legislative framework make it possible. One of the
parents interviewed had been recently (June 2016) elected to the County Council. He
saw his contribution as that of a facilitator between the local administration and the
educational system. He expressed the hope that education would receive more support
from local authorities.
Parents and the association that they set up almost two decades ago have accompanied
the school throughout its endeavours. They have had multiple roles such as the
supporting quality control through feedback, bridging the relationship between the school
and local institutions, as well as offering resources (time, know-how, financial resources)
when possible. One instance in which parents made a significant contribution was in
advancing financial resources for international exchanges to be able to proceed on
schedule.
The valorisation of innovative practices was evident in the way the school was decorated
with images and products of such projects. The school has a clear programme of
displaying them, with pupils being able to see themselves and their colleagues as active
and valuable parts of school culture. This is in contrast to the way many schools choose
to highlight individual academic achievements over group involvement, such as by
displaying former pupils’ diplomas in order to motivate current pupils to reach the same
academic success.
2.1.3. Main barriers for innovations
The teaching staff considers the legislation as being supportive in regard to promoting
innovation, but filling this framework with meaningful activities encounters some
stumbling blocks, especially in the form of insufficient resources and limited teacher
training.

It is not uncommon for a policy to be enacted without proper consideration to financial
issues or provisions for minimal training. The ‘Şcoala altfel’ Programme is one such
example, with little support for schools aside from the legislative framework. In practice
this has translated into unequal results being attained by schools from similar
backgrounds. Ion Luca Caragiale School has managed, thanks in large part to
LLP/Erasmus+ projects, to overcome this barrier by developing skills, resources and a
local framework for activities that take full advantage of what the programme set out to
achieve.
Funds from the LLP and the Erasmus+ Programme are deemed to be adequate when
implementing innovative approaches, but for Ion Luca Caragiale School they are the
exception rather than the rule. Local financing for such initiatives is all but inexistent,
with only some micro-grants (1,000-2,000€) available at infrequent intervals. In many
instances the school has to rely on NGOs in order to attract resources, but this means
that it is not always in control of the how the objectives are set. This is made even more
difficult by a relative weak NGO sector in the area.
Some interviewees felt that the support that should come from local authorities, financial
and technical, is not always available in a transparent manner to all schools. On the other
hand, local authorities have pointed out legal barriers, in the form of the legislation
governing public spending, that hold them back from offering direct financial support and
expressed their desire for more autonomy in the allocation of resources.
The staff involved in innovative projects has indicated they still feel underprepared for
specific tasks (e.g. financial management) and would like to be able to access further
training. They indicated the grant operators as the possible providers of such training. „In
one case we had the money in the bank account and didn’t know how to spend them, we
didn’t know what was the procedure” said one project coordinator, referring to an
Erasmus+ project.
Another issue that was raised focused on changes to end of cycle evaluation which
sometimes have come just months before the exams. „[These changes] tire the pupils,
they add to the stress, and teachers need to work a lot to mitigate the effects of these
decisions” said one teacher.
2.1.4. Main achievements
Studies have shown (Bercu, 2012, p. 256; Iacob & Mihăilescu, 2016, p. 65) that
tokenism is a serious issue in many Romanian schools, with pupils having little to no role
in decision-making regarding the activities they are involved in and offering standard
responses when asked about how they felt during the activities and what the results
were. While taking part in some activities that have been organised in the Ion Luca
Caragiale School, the most striking difference, compared to what can be witnessed in
many public schools, is the high level of engagement of pupils in all aspects of the
activities. This was evident in the social and management skills they exhibited in ad hoc
situations, in which they were not only capable of organising themselves within a large
group (more than 40 pupils of 11 to 15 years of age), but were also able to set out
appropriate tasks for the adults that were present. This seems to reflect a targeted
approach of equipping pupils with such skills, rather than a random occurrence.
Regarding the ‘Școala altfel’ Programme one pupils said that “this is my favourite week
[of the school year]. We’re no longer confined to school benches, we go out, we
experiment, we visit museums, we speak to people, and we interact in teams”. While this
is the result the Programme aims for, there are very few schools which achieve it.
Pupils interviewed have pointed out that the relationship with their teachers is different
from that in other schools. This difference is attributed to the approach of engaging the
whole class during activities, rather than just a handful of pupils with high academic
results. Teachers have mentioned that they see their pupils as agents of change when
they go on to attend high school, as they demand the same type of engagement from
their new teachers.
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One graduate that went on to attend a local high school said that “in high school I saw
more involvement [of teachers] in school Olympiads, engaging just 2-3 pupils”, with
focus being put on competition rather than cooperation. However, the abilities acquired
prior to going to high school have enabled the two graduates that were interviewed to
find extracurricular activities and other opportunities to complement regular classes.
The reaction of the community as a whole and that of parents in particular to innovative
projects and initiatives has been highlighted by teachers as having exceeded their
expectation. This is probably by comparison to what teachers were used to in the years
following the fall of communism, when the school and community were for the most part
disengaged from one another. This assessment was echoed in the interviews with the
parents.
Overall, the school has a good academic record. This is complimented by the fact that the
average scores the pupils have obtained during the low secondary cycle are very close to
the end of the national cycle test results. In fact, the difference between the two is the
lowest in the county. This means that the evaluation during school years is fair and
reflects good quality educational services.
Teachers mentioned that the academic and non-academic achievements of their pupils
was a very powerful driving force in their day-to-day work, which enables them to
overcome dissatisfaction with some aspects of their job.
2.1.5. Sustainability of innovative practices
Innovations that require low levels of resources (e.g. methods derived from non-formal
education) have attained a degree of sustainability that allow them to be replicated
further. However, the sustainability of innovations largely depends on the programmes
that support their implementation.
The innovation that has been introduced by the 2011 Law on Education can be
considered as sustainable, because of the support of the educational system. However,
the level of support received through training has been below what teachers indicated
that they needed.
The transfer of teaching practices that can be applied by one teacher or small group of
teachers with small quantities of resources has endured throughout the years. Having
completed the first cycle of innovation (i.e. development), these practices are
somewhere in the second cycle (i.e. mainstreaming), having been disseminated, but not
yet embedded into policy.
The challenge is now to ensure the sustainability of larger-scale innovation. While
financial support is essential, it goes beyond it to encompass such things as the creation
of dissemination mechanism, (better) practice communities, the acquisition of project
management skills, legislative support and the strengthening of an organisational culture
open to innovation.
National grant programmes have been difficult to access in the past, with the school
having to rely on NGOs to handle applications.
Overall, the factors mentioned above make the persistence of innovations fragile. The
larger the scale of the intervention, the more fragile it is. “We need to work a lot to
mitigate the effects of these factors” said one teacher.
2.1.6. Monitoring, evaluation, learning loops and planning of innovative
approaches
All schools in Romania have a Quality Assurance Committee and must elaborate a series
of documents that should guide the development of the school. However, in most cases
their usefulness is questioned by teachers.
All schools are required to update and upload a school development plan and planning
documents every year on a web platform created by the National Agency for Quality
Assurance in Pre-university Education (ARACIP).

Schools are regularly assessed by the ARACIP at least once every five years, or sooner if
deemed necessary. Being one of the first schools to be audited in this way and having
had good results constantly over time, the Ion Luca Caragiale School will only be up for
this evaluation sometime in the 2017/2018 school year. The assessment criteria include
a large array of factors, among which innovation and community involvement feature
prominently.
However, in the case of this particular school, good results in spite of adverse social and
economic factors, seem to have closed some financing opportunities. The most recent
ESF funding programme (2014-2020), using a coefficient developed by ARACIP, has
excluded the school as a potential beneficiary because it was deemed that, due to their
achievements, there was no need for further investment. The school administration has
made a formal protest for this exclusion and hopes to be able to be a beneficiary of such
funding in the coming years.
The assessment of the impact of the curricular reforms on academic achievement will
only be available when the first generation of pupils will finish primary education. This
will happen at the end of the current school year.
One of the most direct forms of feedback is that of parents continuing to bring their
children where their elder siblings have studied. As indicated during the interview with
parents, this is not mere inertia or lack of options, but a conscious choice. Parents have
said that they constantly monitor the end of cycle results and the options they afford to
pupils. There are regular parent-teacher meetings throughout the school year.
Planning for innovation is only done for the near future, because the school management
considers that access to resources is unpredictable. The school has a community
development project for 2017 in the final planning stages and hopes to continue to
access Erasmus+ projects, but it finds it hard to make plans for how it will approach
innovation in 2018 and beyond.
2.1.7. Stakeholders’ engagement
Unfortunately, the community does not benefit from the support of local enterprises, as
there are very few of them. Also, as already mentioned, the role that local authorities try
to play in order to support the innovative practices of the school has some limiting
factors. This sets up a context in which parents are the main stakeholders that the school
can and needs to engage. The school administration considers their involvement as
having been outstanding.
The local NGO sector is underdeveloped due to lack of financing opportunities. The school
has had to resort to national NGOs in order to attract resources and to develop practices.
The most notable achievement of this cooperation was the creation of a pupils’ club that
manages a wide range of activities with the involvement of pupils at all stages.
Lacking a strong private sector in the area, the school has turned to public services and
other local institutions for partnerships for educational projects. The local court of justice,
the ethnographic museum, the museum of natural history, the museum of history and
archaeology, the anti-drug agency are some of the institutions with which the school has
collaborated during the last couple of years. These are long-term partnerships with
recurrent activities.
2.1.8. Mainstreaming and transferring innovations
The teaching staff has indicated several times it still regards itself as being within a
learning process when it comes to innovative practices, with the transfer of such
practices being only a secondary goal for the time being. This can be seen as a reflection
of both insufficient training, which would enable them to adequately assess their
capacities and to transfer them, and of insufficiently developed mechanisms within the
formal education system to transfer innovation. “We did try to involve other schools and
transfer our practices, but it seemed they were not prepared. Neither were we when we
started, but we took up the challenge” said the school director.
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Every curricular area within the national curriculum has dedicated meetings, which
teachers must attend on a monthly basis and which brings together teachers from all
over the county. They are probably the context in which most exchanges of practices
take place within a formal framework. It should be noted however that this is peer-topeer transfer and anything that would require institutional support is subject to specific
conditions in each school.
Online professional communities4 have been indicated as sources of inspiration, but
nobody among the teaching staff mentioned offering such resources to the community at
large. This might have warranted more investigation.

2.2. Colegiul Economic Buzău
2.2.1. Presenting the innovative approaches practised in the school
When ranking the innovations in their school, the staff of the Colegiul Economic Buzău
has consistently placed the ‘exercise company’ at the top of the list. This is a practice
that sees groups of pupils go through all the steps of setting up a company, creating its
administrative structure, running the company and participating in activities that involve
other such companies. While it is not the latest innovation benefitting the school and its
pupils, having been launched in 2008, it seems to have generated practices that are
regarded very positively by everyone. This practice was also mentioned by the deputy
director of the CNDIPT (the national centre in charge of vocational education and
training) in an interview as one of the noteworthy developments in vocational education
in Romania.
As with the School in Tulcea, the Erasmus+ and Lifelong Learning Programmes have had
lasting impact into innovation, finding its way into pedagogical practice. Pupils
interviewed have attested to this. Curricula dealing with tourism and economics have
benefited the most. One very successful project was IBRAVE5, which has overseen the
creation of teaching resources and the involvement of dozens of pupils in a plethora of
activities on the theme of branding in rural areas.
Accessing Erasmus+ projects have been done in partnership with NGOs, public
institutions and other local schools (for more information see 2.2.8).
The flexibility afforded by the ‘Şcoala altfel’ Programme has been mentioned as a game
changer in the relationship between pupils and teachers. Coupled with participation to
trainings into non-formal education by the teaching staff and practices acquired within
the Erasmus+ projects, they have all reshaped the educational process. Educational
methods derived from non-formal education have become a constant part of the
educational process throughout the high school. This does not mean that all students
have been equally engaged into these practices, with some of those interviewed stating
that they felt they were benefiting less than others.
Teachers have been involved in curricular innovation that is dedicated to their particular
field of study (i.e. tourism and economics), with some of the sitting on the committees
tasked with updating the national curriculum. These committees are set up by the
Ministry and CNDIPT with the task of drafting the curriculum, which is afterwards put into
public debate.
In regard to new technologies, pupils have mentioned the use of computers, as well as
software and hardware related to creating and delivering presentation, but the general
consensus was that they were underutilised.

4
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See e.g.: www.didactic.ro. Accessed 22.12.2016.
https://www.ibraveproject.eu/Accessed 22.12.2016.

2.2.2. Main enablers for innovations
The school management was considered by those that participated in interviews and
focus groups as the main enabler of innovation, by being actively involved in searching
for and implementing projects.
One NGO had particularly close ties to the high schools, having developed several
projects over many years that targeted the pupils of this specific school. Thus, a series of
projects and activities were made possible, for which the school was unable to provide
the administrative framework. Several other members of the community have been
equally supportive, whose involvement we will review in the section dedicated to
stakeholders.
The labour market has been another driving force for change, much more so than for
theoretical high schools. The qualifications attained during high school should enable
graduates to enrol in the local labour market as soon as they finish their studies, as well
as give them the option of attending university. Keeping close contact with potential
employers in order to arrange practical training for pupils was one way of adapting to the
requirements of the labour market. While this kind of training is part of the core mission
and activities of any VET school, achieving the desired results in an area with the
economic profile of Buzău has required a tailored approach. Rather than engaging a small
number of large employers, the school has had to adapt its teaching practices to suit the
needs of very diverse small and medium enterprises.
The eTwinning Programme has been used as a stepping stone towards LLP and
Erasmus+ projects, as well as a tool to disseminate their results. The Colegiul Economic
Buzău has implemented over a dozen of such small and cost-effective projects, which
open the door towards larger undertakings.
The teaching staff has repeatedly referred to pupils as sources of inspiration and
motivation when trying out new approaches. “It is important for the teacher to be not
only a source of information for the pupil, but his partner in education” said one teacher.
These feelings were echoed by the pupils interviewed. We consider this to be significant
because the Romanian education system has to contend with serious problems regarding
pupils’ motivation. The results at a questionnaire administered together with the PISA
tests (OECD, 2014, p. 28) have shown Romanian pupils to be an outlier when it comes to
motivation for learning maths. A functioning motivational economy between pupils and
teachers has been indicated by interviewees and focus groups as the basis for engaging
in innovative practices.
2.2.3. Main barriers for innovations
Being a vocational school, with very close ties to the local labour market and very specific
corresponding fields of study at higher education level, the teaching staff feels that there
should be greater flexibility and more input in curricular design at local level. Not all
teaching staff shares the same appreciation for innovation derived from non-formal
education (“there are those who think that this is just playing and these methods are not
validated”).
In the opinion of the pupils, the context created by the ‘Şcoala altfel’ Programme has not
taken advantage of its full potential. This can be explained as a result of insufficient
training of teachers and very little methodological support. By comparison, the school
from Tulcea seemed to be much better prepared in taking advantage of the ‘Şcoala altfel’
Programme.
Financial resources are limited to offering basic services, but there is little support that
the school can give to teachers that want to innovate. This has to come from external
sources, which are few and far between.
The Colegiul Economic Buzău is able to attract and retain highly qualified personnel, but
this might not be the case in the future. The lack of attractiveness of the teaching
profession for young graduates has been mentioned as a factor that stifles innovation.
The educational system in Romania does not manage to attract top graduates, usually
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having to settle for the ones that were unable to find work in their own field of
qualification. „Young people are no longer attracted to a getting a job in teaching and
pedagogical training during university studies are almost non-existent” said one teacher.
Innovation is prestigious, but it does not come with many rewards for those undertaking
it. One effect is that it has enforced conservative attitudes of parts of the teaching staff
(“Why should I do more, when I get the same pay?”), even if the common discourse is
one that praises innovation.
2.2.4. Main achievements
Pupils of Colegiul Economic Buzău consider their school as an effective instrument to
attain relevant qualifications for the labour market, with both the option to start an active
career after high school or to attend higher education. This creates a virtuous circle that
leads to higher motivation for learning, as well better acquisition of skills. One pupil said
that “the projects are the only way in which we develop our skills to present information
to others””. Another added that “the information you get [in Erasmus+ projects] was
impossible not to stick with you”, “it makes things easier to learn”.
When engaging with their peers from high schools that are considered more prestigious
the pupils that were interviewed said they often found themselves in a better position to
perform tasks that require both hard and soft skills. This has increased the prestige of
the school within the community in recent years.
International projects are a source of skills and experiences for teachers and pupils alike.
One pupil emphasized the different dynamics that these projects bring: „In a way you are
a friend of the activity coordinator and you understand things from a different
perspective”. Personal development ranks high among the benefits identified by both
groups. Language skills also need to be highlighted among the improvements mentioned
by participants. These projects are regarded as a tool of soft power for participating
countries. Participants report to be happy to share and to learn about one another’s
cultural identity.
Teachers that offer project-based learning experiences coupled with techniques derived
from non-formal education are more appreciated by pupils and more likely to generate
engagement in learning tasks. These projects allow for “the development of skills for
which we neither have the time to develop during classes, nor the habit of highlighting
them, such as communication skills”.
Last year the academic results have placed the Colegiul Economic Buzău 4th overall
within the county, which is commendable for a VET school that recruits three quarters of
its pupils from rural areas.
2.2.5. Sustainability of innovative practices
Constant involvement in eTwinning and LLP/Erasmus+ projects for over a decade has
brought sustainability to some of the innovations that they have helped develop and
transfer. This was the effect of the acquisition of skills by teaching and administrative
staff, of the constant feedback and validation for teaching practices that was offered and
not least of the constant flow of resources (financial and methodological) that allowed for
the planning of midterm activities. For the foreseeable future, the school expects to
continue this involvement, either as an applicant or as part of a consortium.
As a VET high school, the Colegiul Economic Buzău has benefited from the support of
local enterprises when planning and implementing some of its innovations. It is unlikely
that this collaboration would end. The questions being posed are weather this
collaboration is sufficiently developed and what would be the improvements that could be
made. For the moment, the answer seems to be that more comprehensive relations with
enterprises would be beneficial, but that this would require a better developed local
economic sector.
Civil society plays an important role in the development of educational innovations, but it
recent years local NGOs have found it difficult to find resources for their projects. For the

Colegiul Economic Buzău this means that the NGOs with which it has developed
educational projects are likely to continue to be involved in the near future, but will likely
reduce their support in coming years.
2.2.6. Monitoring, evaluation, learning loops and planning of innovative
approaches
As mentioned in the case of the Tulcea Gymnasium, all schools have a Quality Assurance
committee and must elaborate a series of QA related documents. For example, we were
able to analyse documents such as the school development plan, the management plan,
project related documents and products, as well as QA instruments. In day to day
practice they are regarded as management tools, used in administration and
communication with outside stakeholders, and teachers rarely use them as reference for
their work. Having passed the previous audit with a very favourable review, the school
will have its five-year audit during the 2017/2018 school year.
Formalising an innovation cycle has proven elusive, in spite of a multitude of experiences
in different areas. The school is primarily geared towards adapting to innovation that
comes through formal channels and to supporting pilot initiatives from within, but sees
itself as lacking the resources for a long-term approach to innovation.
The strategy for enabling innovation in the coming years envisages using similar
resources and frameworks to what those from the past five years. Recent global events,
such as the UK’s decision to leave the EU, and their subsequent effect the availability of
funds (e.g. the Erasmus+ Programme) might call for a revision of this strategy.
2.2.7. Stakeholders’ engagement
Throughout the field study, it was evident that the school maintained a close relationship
with members of the local community, such as parents via the Parents’ Association, an
umbrella organisation for youth NGOs6, a charitable NGO7 focused on providing medical
assistance to elderly people, a local enterprise, the local Employment Agency, to name a
few. “I like the fact that things have endured in time. What started as a one-year project
is now entering its sixth year”, said an NGO representative.
For example, the Employment Agency collaborated with the school counsellor in offering
counselling sessions for pupils during their final year of studies to inform them about the
labour market and their rights. During the focus group with community representatives,
this was presented as an organic relationship between the two institutions, which went
beyond simple formalities.
During the same focus group, it became apparent that the high school was not only
benefitting from what the community had to offer, but that it was offering a lot back to
the community. This came in through the involvement of teachers in the board of a local
NGO, by inviting other schools to join projects that had been devised and implemented
by the school, by involving pupils in charitable and civic activities, etc. This is not a trait
that characterises many schools in Romania, for large majority of which the benefits flow
almost exclusively from the community towards the school.
There are only a small number of VET schools focusing on economics and tourism, and
this brings them closer together when there is a need to develop the curriculum and
approve professional standards. The CNDIPT maintains a constant relationship with this
group of schools, supporting the mainstreaming of innovation that regards all of them, as
was the case of the ‘exercise company’.
2.2.8. Mainstreaming and transferring innovations
The mainstreaming and transfer of innovation in upper secondary faces mostly the same
challenges as mentioned for primary and lower secondary education. Aside from a few
6
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http://www.fptbz.ro Accessed 22.12.2016.
http://www.cagbuzau.ro/ Accessed 22.12.2016.
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avenues related to curricular development at national level, which the school has
explored in the past, it does not see of itself as being in a position to share its
innovations. Lack of training, financial issues, limited incentives and an inadequate
framework for such endeavours are the most commonly cited reasons. Once they are
involved in innovative practices, teachers are very happy to share their experience, but
the problem is to convince a large enough number of teachers to actively engage in
innovating their practice.
A few years ago, the school has started to invite nearby schools, such as one for pupils
with visual impairments, to take part in the local and European projects it developed.
These schools were fully engaged in the practices and were able to develop their own
innovations. While this is an encouraging sign, the use of school consortia in the transfer
of innovation seems to be underutilised.
The school has participated in the up scaling and mainstreaming of innovation promoted
by national stakeholders, both public (Ministry of Education, CNDIPT) and private
(NGOs), but has not positioned itself as a knowledge broker for the VET community.
The fact that it’s difficult to sustain and mainstream innovation has been cited as a factor
of the decrease in teacher’s motivation for promoting it. After cycles of piloting new
practices, and having to switch to a new endeavour, some teachers mention a feeling of
fatigue and lack of motivation to continue.

3. Innovation in schools: lessons learned and policy
pointers
3.1. Understanding the barriers: what hinders the school innovation
process?
Significant steps have been taken during the past few years in changing pedagogical
practices within the Romanian educational system, with the 2011 Law on Education being
a watershed moment. Unfortunately, some of the provisions of the law have on been
partially implemented, while others are still in the planning stage. One such provision
that is still debated upon is the introduction of a Master’s Degree in Didactics for all
aspirant teachers, as well as in-service continuous professional development (CPD).
Currently, a short training stage in pedagogy is all that is required of those wanting to
join the ranks of teaching staff. The training is offered as an optional 2 semester course
during BA studies in all faculties, but it can also be accessed as a standalone course after
finishing BA studies. This means that within the Romanian educational system,
innovation is rarely supported by the adequate training of staff. For example, some
efforts have been made to train primary school teachers that were the first to teach the
‘preparatory grade’, but these efforts diminished afterwards, with later generations of
teachers receiving less, if any support.
The Romanian educational system is highly centralised. Steps have been taken to
delegate authority to schools, but practices are lagging behind legislative provisions.
There still is a pervasive perception among school leaders that engaging in innovation
entails significant risks, thus discouraging local initiative, in favour of innovation that has
the formal support of county and national level decision-makers. This is one of the
reasons why it is far more common to find in a school innovation promoted at national
level, rather than local innovation.
Systematic locally developed innovation tends to be the trademark of major urban
areas. Among other factors, this is a consequence of higher per capita income (not
necessarily in the neighbourhood where the school is situated, but the overall
administrative unit) and the availability of trained professionals that undertake
educational initiatives. In such areas one can find for example curriculum and
extracurricular activities developed in cooperation with professional artists and cultural
institutions, integration of ICT in teaching (smart classrooms), community learning
centres within the school, etc.

Special consideration should be given to financial issues, as they are context specific to
the Romanian case. The budget allotted to education, as percentage of the GDP, makes
Romania an outlier in the EU, with what is by far the smallest budget (DG EAC, 2016, p.
32).
With the notable exception of the Erasmus+ Programme, there are very few financing
opportunities that schools can access directly. Even Erasmus+ is not easy to access for
all schools, as it requires a set of skills that few teachers and school administrators have.
Schools do not have specialised personnel for accessing financing opportunities, nor are
they able to offer incentives to staff undertaking such tasks. This has meant that in many
schools, there is little or no involvement in projects with financing from outside the
school budget. The lack of personnel is accompanied by lack of procedures (both internal
and related to the implementation of legislative requirements), which makes things
difficult for anyone trying to implement projects. These issues were emphasized once
more by participants to the Change Workshop, as key to having sustainable innovation.
Support for innovation in education is universal when teachers are asked direct
questions, but throughout the interviews it became clear that the involvement in such
practices is not equally distributed among teaching staff. The dynamics between teachers
that promote innovation and teachers that would rather stick to tried and tested methods
are not always positive. Time and again it has proven costly to change sceptic attitudes
towards innovation.
The ‘Școala altfel’ programme is the one of very few concessions made to locally
developed innovative approaches that are implemented during regular teaching hours.
Aside from the one week per year dedicated to this programme, there are not many
ways in which locally-developed innovation can make its way into pupils’ schedule. Some
pupils benefit from locally developed curriculum, but the reach and impact of such
practices is hard to assess.
Another aspect that diminishes the benefits of innovation and deters teachers from
getting involved in it is the way the end of the cycle evaluation is set up. Very few
aspects of project-based learning, non-formal education or new technologies are included
in these evaluations.
Developing a coherent narrative regarding the mission and instruments that are available
which would earn the backing of the entire school is not an easy task. Though both
schools visited during the field study represent cases that have made great strides in this
direction, there still is room for improvement.
When comparing their school to those of their peers, pupils from both schools agreed
that what they were offered exceeded what their peers in other schools were being
offered. Among other things they mentioned being involved in international projects and
directly engaging pupils from other countries, developing all kinds of products (movies,
theatre plays, presentation materials, etc.), and access to group centred projects.
However, not all pupils felt being equally engaged in the innovative practices of their
school and some felt that teachers were not doing enough for an inclusive approach.
Reflection on the benefits brought by innovation is not very nuanced on the part of
teachers, neither in terms on how they were achieved, nor in describing them. A
consensus seems to have been reached among teachers on this issue without much
adaptation from one instance of innovative practices to another.
As one would expect from schools that engage actively and constantly in innovation, they
receive strong support from the wider community. This is something teachers and
community representatives wholeheartedly agree upon, but they also stress that it is not
always possible to the degree desired by both parties, due to legislative and
administrative constraints. Local councils are limited in the way they can support schools.
For example, local administrations can provide loans to schools to bridge the gaps
between the instalments received within Erasmus+ projects, but they can’t make direct
contributions to support them. Even these loans come with administrative hurdles that
are not easily overcome, and deter potential beneficiaries.
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Legislative and administrative constraints were also mentioned when organising practical
training for pupils from vocational schools. This is expected to change in the coming
years with several reforms being considered, such as the introduction of the dual training
system and changes to the curriculum. In theory, these reforms should streamline
training for qualifications demanded by the local labour market and tilt the balance of
curriculum subjects from theoretical to vocational ones.
One of the teachers interviewed summarised the situation by saying that in implementing
innovation in their school, “there are challenges, but no insurmountable barriers”.

3.2. Spotting the supporters: what facilitates the school innovation
process?
Both schools have benefited from almost all the innovation mentioned by the persons
that have participated in the first interview programme. They include the eTwinning
Programme (in which they both excelled), curricular innovation, ‘exercise company’ (in
the case of the vocational high school), training of teachers in the field of physics, the
‘Școala altfel’ programme, etc. Only one project aimed at supporting counselling services,
mentioned by the first set on interviewees, was not present in either of the schools. This
seems to show that innovation is not one sided and that once a school embarks on this
path there is a snowball effect.
From a systemic perspective, the constellation of agents that facilitate the
experimentation and mainstreaming of innovation encompasses decision-makers (the
Ministry of Education, the QA Agency, the Centre for the development of vocational
education, etc.), the local support structures (School Inspectorates, Teacher Training
Houses, professional associations, etc.) and the partners of the educational system
(parents, NGOs, enterprises, etc.). The ability of a particular school to access and engage
this constellation of agents is probably the best predictor for the implementation and
persistence of innovation in education. In our experience, this ability seemed to be
directly connected to certain individuals (e.g. school director, project manager), rather
than a pervasive trait of the school as an organisation.
In regard to vocational education, one driving factor is the process of adapting teaching
practices to labour market needs are foreign enterprises (especially German investors8,
with a background in the dual education system) that are keen to be able to recruit
skilled workers. This was not the case of the Buzău high school, as there are few
investors in the area, but was mentioned by the CNDIPT representative.
The current legislative framework takes a very positive attitude towards innovation,
explicitly mentioning teachers’ the right to innovate. Unfortunately, as described in the
previous section, the resources made available for such initiatives rarely match the
needs. Many teachers do take up innovation as a goal in their practice, especially in
methodological aspects, but without the proper resources it is progressively more difficult
for them to go from one stage of the innovation cycle to the next.
The ‘Școala altfel’ Programme has opened the school to practices both from within and
from outside. Teachers that up to this point were limited to innovating alone or within
very small teams have found their skills in high demand. Likewise, the NGO sector and
the local community have been called upon to fill a gap in know-how and resources,
while acquiring a voice in the development of the educational system.
Gradually, parents have developed the skills and mechanism to support and monitor the
school’s activity and results. Current legislation prevents the school from administering
any resources collected from the parents, with only a legally registered Parents’
Association being able to do that. Both schools included in the field study have strong
ties with the parents, as evidenced by their participation in the interviews. The support
given did not equate to a blank cheque, the parents being able to present a detailed
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comparison with other educational options they could have chosen from and why they
made the choice.
In recognition of their efforts, both schools have received the honorary title of ‘European
School’, awarded to them by the Ministry of Education on several consecutive occasions.
This type of validation was mentioned as essential by the representatives of both schools
in maintaining the motivation to continue to pursue innovative practices.

3.3. Reflecting on the transferability of school innovations into the local
contexts and their sustainability
There are few mechanisms at systemic level that encourage and support the transfer of
innovation beyond the walls of the institution where it was developed. The county-level
School Inspectorates have the task of supporting schools and teachers in this endeavour.
However, from the practices surveyed, while there are many pilot projects that offered
sufficient proof of impact to warrant further expansion, transfers of innovations rarely
happened. In our experience, it is not uncommon for didactic innovations to be
developed in close geographic proximity, without the teachers being aware of the parallel
efforts.
Transferability and sustainability usually are closely related to mechanisms of the
programme from which the projects are derived. In the opinion of the teaching staff of
the schools included in the field study, Erasmus+ holds the distinction of offering the
model that approximates the closest to how an ideal programme should work.
While the schools involved in the field study were not involved in the programme, it is
worth mentioning that during the interviews with the stakeholders the ‘Teach for
Romania’9 programme was highlighted. The programme’s goal is to encourage highly
qualified teachers to transfer to economically depressed areas and to support them over
a period of time. It was given as an example of innovation that can and has been
successfully transferred and adapted, to the extent that it has received government
backing. In this case, the monitoring and evaluation had been embedded into the
programme before being implemented in Romania.
There are some online portals, which have been detailed in the initial report on
innovation in Romania, that facilitate the exchange of practices. However, they do not
include quality assurance mechanisms, aside from the optional feedback from teachers
that might have tried them out. In these circumstances, exposure and prestige drive the
transfer of practices, rather than quality and impact.
The responsibility of the transfer of practices tends to fall on individual teachers, rather
than the school as an institution. Overall, there are insufficiently developed mechanisms,
resources and reward systems that would facilitate a coherent institutional approach to
the transfer of innovation.
During the Change Workshop participants suggested the creation of centres for the
transfer of innovation. This could be correlated with the Education Ministry’s existing plan
to set up over 200 Lifelong Learning centres by 2020 (Government of Romania, 2015).

3.4. Policy pointers
▪

Policy pointer 1: Inclusion of specific skill acquisition during initial teacher
education (ITE) in order to enable teaching staff to achieve current goals related
to innovation. The matching of teachers’ skills and the requirements of
implementing innovative pedagogical approaches is inadequate in the opinion of
most interviewees. These skills include both pedagogical skills, as well as project
management skills.
This is a consequence of insufficient ITE and limited
opportunities of CPD. The inclusion of specific skill development in ITE and CPD

This is part of the international initiative called ‘Teach for All’ that started in the USA in 1990 and
has expanded to over 30 countries. For more information see: http://teachforromania.org
Accessed 22.12.2016.
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▪

▪

programmes should be a priority in Romania. This can be done by either
reforming the current ‘pedagogical training modules’ offered by all universities or
by activating the provisions of the 2011 Law on Education that mandated the
creation of Master Degree level studies in didactics for all aspiring teachers to
complete.
Policy pointer 2: Implementation of mechanisms that enable exchanges of
innovative practices between schools, not just between teachers. Currently the
only setting in which exchanges of practices can occur on a regular basis is at
teacher level, through so-called ‘methodological meetings’. There is little support
for educational institutions as a whole to exchange practices. Common meetings,
projects and events for teaching and administrative staff from educational
institutions with similar goals, in order to help them exchange and adapt
practices, would go a long way towards making schools less reliant on individual
efforts when it comes to innovation. They would need to be supported through a
methodological framework that places these efforts among the core activities of
schools, rather than on the “optional, but non-essential” list of activities.
Currently, School Inspectorates would be the institutions best suited to oversee
and support such exchanges.
Policy pointer 3: Expansion of available competitive public grants to schools. The
Ministry of Education has recently10 accessed a USD 200 million loan from the
International Bank for Reconstruction and Development (IBRD), which will be
used in part for school grants. However, this will be a one-off programme, and it
will cover about 80% of high schools in Romania, meaning that competition for
the grants will be low. Aside from this, there are very few financing opportunities
in Romania that would enable schools to implement innovative practices adapted
to their context. Even in the few instances when the national grants are accessible
to schools, it is very difficult for them to compete with other types of
organisations. Either the Ministry of Education or its subordinate institutions (e.g.
School Inspectorates, Children’s Clubs, CNDIPT) should design and implement
(micro)grant programmes that would support innovation in the formal education
system.

Romanian Secondary
Accessed 22.12.2016.
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Annex I: A short review of the field work
1st Interview programme (with national/regional/local stakeholders)
Interview 1
Position
and
represented
organisation of interviewee:

Head of Public Policy Department, Open Society
Foundation Romania

Type of interview:

Face-to-face

Date of interview:

30.09.2016

Place of interview:

Open Society Foundation Romania (Bucharest)

Duration of interview:

50 mins

Interview recorded:

Yes
Interview 2

Position
and
represented
organisation of interviewee:

Deputy Director, National Centre for the Development
of Vocational Education (CNDIPT)

Type of interview:

Face-to-face

Date of interview:

12.10.2016

Place of interview:

National Centre for the Development of Vocational
Education (CNDIPT) (Bucharest)

Duration of interview:

1h

Interview recorded:

Yes
Interview 3

Position
and
represented
organisation of interviewee:

Director, Institute of Educational Sciences

Type of interview:

Face-to-face

Date of interview:

26.10.2016

Place of interview:

Institute of Educational Sciences (Bucharest)

Duration of interview:

1h

Interview recorded:

Yes

2nd Interview programme (with school leaders)
Interview 1
Position of interviewee:

Head of QA Comission, Colegiul Economic Buzău

Type of interview:

Face-to-face

Date of interview:

16.11.2016

Place of interview:

Colegiul Economic Buzău

Duration of interview:

1h
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Interview recorded:

Yes
Interview 2

Position of interviewee:

Deputy Director, Colegiul Economic Buzău

Type of interview:

Face-to-face

Date of interview:

16.11.2016

Place of interview:

Colegiul Economic Buzău

Duration of interview:

35 mins

Interview recorded:

Yes
Interview 3

Position of interviewee:

Teacher, Colegiul Economic Buzău

Type of interview:

Face-to-face

Date of interview:

16.11.2016

Place of interview:

Colegiul Economic Buzău

Duration of interview:

30 mins

Interview recorded:

Yes
Interview 4

Position of interviewee:

Director, Școala Gimanzială „I. L. Caragiale” (Tulcea)

Type of interview:

Face-to-face

Date of interview:

17.11.2016

Place of interview:

Școala Gimanzială „I. L. Caragiale” (Tulcea)

Duration of interview:

20 mins

Interview recorded:

Yes
Interview 5

Position of interviewee:

Director, Colegiul Economic Buzău

Type of interview:

Face-to-face

Date of interview:

05.12.2016

Place of interview:

Colegiul Economic Buzău

Duration of interview:

25 mins

Interview recorded:

Yes
Interview 6

Position of interviewee:

Teacher

Type of interview:

Face-to-face

Date of interview:

06.12.2016

Place of interview:

Școala Gimanzială „I. L. Caragiale” (Tulcea)

Duration of interview:

30 mins

Interview recorded:

Yes
Interview 7

Position of interviewee:

Teacher

Type of interview:

Face-to-face

Date of interview:

06.12.2016

Place of interview:

Școala Gimanzială „I. L. Caragiale” (Tulcea)

Duration of interview:

20 mins

Interview recorded:

Yes
Interview 8

Position of interviewee:

Teacher

Type of interview:

Face-to-face

Date of interview:

06.12.2016

Place of interview:

Școala Gimanzială „I. L. Caragiale” (Tulcea)

Duration of interview:

25 mins

Interview recorded:

Yes

Focus group discussion with school community in Școala Gimanzială „I. L.
Caragiale” (Tulcea)
Name
and
facilitator(s):

surname

of

Mihai Iacob

Participants:

School leader and 9 teachers

Date of focus group:

17.11.2016

Place of focus group:

Școala Gimanzială „I. L. Caragiale” (Tulcea)

Duration of focus group:

1 h 20 min

Recorded:

Yes

Key topics discussed:

Topic 1: Types of innovation present in school, as
perceived by teachers
Topic 2: Eramus+ and eTwinning projects in the
culture of the school
Topic 3: Impact of innovation on academic results and
the school-community relationship
Focus group discussion with school community in Școala Gimanzială „I. L.
Caragiale” (Tulcea)

Name
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and

surname

of

Mihai Iacob

facilitator(s):
Participants:

6 parents

Date of focus group:

06.12.2016

Place of focus group:

Școala Gimanzială „I. L. Caragiale” (Tulcea)

Duration of focus group:

50 min

Recorded:

Yes

Key topics discussed:

Topic 1: Involvement of parents in school activities
Topic 2: Satisfaction with and quality assurance of
educational services
Topic 3: Barriers and enablers for school innovation
Focus group discussion with school community in Școala Gimanzială „I. L.
Caragiale” (Tulcea)

Name
and
facilitator(s):

surname

of

Mihai Iacob

Participants:

2 pupils that have graduated in 2014

Date of focus group:

06.12.2016

Place of focus group:

Școala Gimanzială „I. L. Caragiale” (Tulcea)

Duration of focus group:

25 mins

Recorded:

Yes

Key topics discussed:

Topic 1: Involvement in school projects
Topic 2: Comparison of pedagogical practices between
their former gymnasium and the high school they
currently attend
Topic 3: benefits of project based learning
Focus group discussion with school community in Școala Gimanzială „I. L.
Caragiale” (Tulcea)

Name
and
facilitator(s):

surname

of

Mihai Iacob

Participants:

2 pupils that have not been directly involved in
Erasmus+ projects

Date of focus group:

06.12.2016

Place of focus group:

Școala Gimanzială „I. L. Caragiale” (Tulcea)

Duration of focus group:

40 mins

Recorded:

No

Topic 1: Career choices and how they are supported by
the school curriculum and activities
Topic 2: Benefits of involvement in non-formal
education projects
Topic 3: Impact of recent innovations in education on
the learning experience
Focus group discussion with school community in Școala Gimanzială „I. L.

Key topics discussed:

Caragiale” (Tulcea)
Name
and
facilitator(s):

surname

of

Mihai Iacob

Participants:

9 pupils that have been directly involved in Erasmus+
projects

Date of focus group:

06.12.2016

Place of focus group:

Școala Gimanzială „I. L. Caragiale” (Tulcea)

Duration of focus group:

45 mins

Recorded:

Yes

Key topics discussed:

Topic 1: Career choices and how they are supported by
the school curriculum and activities
Topic 2: Benefits of involvement in international
projects
Topic 3: Impact of recent innovations in education on
the learning experience
Focus group discussion with school community in Colegiul Economic Buzău

Name
and
facilitator(s):

surname

of

Mihai Iacob

Participants:

7 pupils that have not been directly involved in
Erasmus+ projects

Date of focus group:

05.12.2016

Place of focus group:

Colegiul Economic Buzău

Duration of focus group:

1h

Recorded:

Yes

Key topics discussed:

Topic 1: Typical involvement of pupils in school
projects
Topic 2: Benefits of participating in project based
learning
Topic 3: Level of adaptation of formal curriculum to
labour market requirements
Focus group discussion with school community in Colegiul Economic Buzău

Name
and
facilitator(s):

surname

of

Mihai Iacob

Participants:

7 pupils that have been involved in Erasmus+ projects

Date of focus group:

05.12.2016

Place of focus group:

Colegiul Economic Buzău

Duration of focus group:

1h

Recorded:

Yes

Key topics discussed:

Topic 1: Typical involvement of pupils in school
projects
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Topic 2: Benefits of participating in project based
learning
Topic 3: Level of adaptation of formal curriculum to
labour market requirements
Focus group discussion with school community in Colegiul Economic Buzău
Name
and
facilitator(s):

surname

of

Participants:

Mihai Iacob

Date of focus group:

Participant 1: “Fundația pentru tineret”, Buzău
Participant 2: Buzău County Employment Agency
Participant 3: parent
Participant 4: parent
Participant 5: administrator of a local transport
company
Participant 6: NGO representative
Participant 7: “Liceul pentru deficienți de vedere”
Buzău
05.12.2016

Place of focus group:

Colegiul Economic Buzău

Duration of focus group:

1h

Recorded:

Yes

Key topics discussed:

Topic 1: Activities developed in partnership with
Colegiul Economic Buzău
Topic 2: Impact of activities that were developed in
partnership.
Focus group discussion with school community in Colegiul Economic Buzău

Name
and
facilitator(s):

surname

of

Mihai Iacob

Participants:

7 teachers

Date of focus group:

05.12.2016

Place of focus group:

Colegiul Economic Buzău

Duration of focus group:

1h

Recorded:

Yes

Topic 1: Recent innovation in pedagogical practices
and their impact
Topic 2: Barriers and enablers of innovation in
vocational education
Topic 3: Degree of convergence of education and
labour market requirements
School visit to observe a meeting of a community oriented school club in Școala
Gimanzială „I. L. Caragiale” (Tulcea)

Key topics discussed:

Name
and
visitor(s):

surname

Other participants:

of

Mihai Iacob
Teachers

40+ pupils
Date of a visit:

17.11.2016

Place of a visit:

Școala Gimanzială “I. L. Caragiale” (Tulcea)

Duration of a visit:

1h

Objects/activities/practices
observed:

The activity was coordinated by 5th to 8th grade pupils
that are regularly involved in a club organised by the
school.
The objective was to present the activities and results
of the club from the pupils’ perspective.
The activity was unscripted. Two pupils acted as hosts,
inviting those present (teachers included) to share
their experiences.
School visit to observe an activity within the Week of Global Education in
Colegiul Economic Buzău

Name
and
visitor(s):

surname

Other participants:

of

Mihai Iacob
Teachers
40+ pupils

Date of the visit:

16.11.2016

Place of the visit:

Colegiul Economic Buzău

Duration of the visit:

1h

Objects/activities/practices
observed:

9th and 10th grade pupils had been previously
grouped in small teams and assigned to create short
(10 mins.) presentations on issues affecting large
parts of the world.
The objective was to facilitate the acquisition of skills
related to searching for and presenting information to
large groups of people.
Teams took turns in presenting the information which
was projected onto a large screen.
The Workshop with schools and other stakeholders
Name and surname of the Mihai Iacob
workshop facilitator(s):
Number of participants and Total number of participants: 17
their
represented Represented organisations: 6+
organisations:
Organisation 1: School in Turnu Măgurele (Teleorman)
Organisation 2: School in Conțești (Teleorman)
Organisation 3: School in Bucharest
Organisation 4: School in Buzău
Organisation 5: School in Tulcea Organisation 6:
National Museum of Art
Other organisations: NGOs based in Bucharest
Follow-up interview with the Ministry of Education
Date of the workshop:
7 April 2017
Place of the workshop:
Active Citizenship Hub hosted by the Romanian National
Library, Bucharest
Duration of the workshop:
9:30 – 14:00
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Recorded:
Key topics discussed:

Yes
Barriers and facilitators, policy, transfer of innovations
for mainstreaming innovative pedagogies and school
organisational practices.

Annex II: Photos from the two schools
Colegiul Economic Buzău
Focus group with teachers

Products of different projects
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Școala Gimnazială I. L. Caragiale, Tulcea
Focus group with teachers

Products of different projects
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