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Lesson plan form for the course  

Discussing Diversity and Discrimination  

Using the Online Tool Stories that Move 

Name:  Jana Tichauer 

School / institution: Ernst-Moritz-Arndt-Gymnasium 

Date plan was made: 30/04/2021 

Age and level of the students the lesson plan is for: 10th grade (approx. 15-16 years old), English as a Foreign Language Class (B1-B2) 

Specific subject matter or curriculum the lesson plan 

is part of: 

English: 

- Being a young adult - finding your place (identity) 

Time allocated to the one or more lesson(s): 

One or more lessons, duration of each lesson in 

nunber of minutes. 

Two lessons = 135 minutes (45 min. + 90 min.) 

 

Which content and skills will the lesson cover?  

After watching one or more of the introductory videos proposed by Stories That Move (Learning Path 1, Seeing and Being), learners will reflect on 

their own identity and describe the roles they assume (speaking / writing) – this connects well to the topic “My strengths and weaknesses” in grade 9. 

They will critically discuss what makes people different and will create a class poster on idenities (cf. “Our galaxy” in Stories that Move). We will 

relate this knowledge to a literary text (reading / speaking), an extract from “The Buddha in the Attic” by Julie Otsuka, which talks about picture 

brides, young, Japanese women that travelled by boat to America, and in which a very peculiar account of we and them is given. 

It will be the first lesson of the unit. 

In order to facilitate sharing personal opinions, the unit will center around several “families”, i.e. groups of students that work together all of the time. 

In the beginning, these groups will be created and will do some activities to foster social cohesion. 

 

What will students learn from this lesson? Formulate concrete and measurable aims:  

1. The learners will discuss the notion of “identity” – in the beginning and at the end of the lesson. 
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2. The learners will gain insights into their self-definitions and the roles thes assume as well as into the ones their peers wrote down. 

3. The learners will produce a class poster with the different strengths the whole class brings. 

4. The learners will analyse the description of identity in a literary text and compare it to their own reflections on identity. 

 

Why is it important for your students to learn about this? (relevance) 

A first step to facing discrimination is to know oneself and to praise diversity in others. Starting from small, visual steps that showcase the richness of 

our class, students can start to apply this knowledge to broader contexts. Students in 10th grade aren’t children any more, but they aren’t adults either – 

accompanying them in their quest for “who am I?” is a central task for educators.  

Additionally, students are highly influenced by their peers in this period of life. Thus it is crucial to engage them in meaningful debate – with peers 

they know (in their class) and with peers they don’t know (in the videos) and to highlight that we are all different but still worthy. 

 

 

What prior knowledge do your students have of the themes/topics that you will address in the lesson? 

 This will be the first lesson of the unit (not much content knowledge yet); however, students bring the necessary linguistic skills to tackle this 

task  they might need help in how to properly (and politely) discuss in English 

 Grade 9: My strengths and weaknesses (writing a CV / letter of application) 

 Digital / blended learning skills acquired during the pandemic 

 

Areas of the rubric that are addressed: 

- Visible thinking 

- Peer education 

- Creating empathy 

 

Which resources (online and offline) have contributed to the preparation of this lesson plan?  
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 Stories that Move (2018), Educator’s Guide, Learning Path 1 – Seeing & Being 

 Stories that Move (2020), Interactive Worksheet “Who am I?”, retrieved from https://www.storiesthatmove.org/en/getting-started/worksheets/ 

(30/04/2021) 

 Julie Otsuka (20133), The Buddha in the Attic, London et al.: Penguin, pp. 35-37 

 Project Zero at the Harvard Graduate School of Education, Project Zero’s Thinking Routine Toolbox, http://www.pz.harvard.edu/thinking-

routines 

 Mirjam Glessmer (2014), Five Finger Feedback, retrieved from: https://mirjamglessmer.com/2014/06/25/five-finger-feedback/ (30/04/2021) 

 

 

 

Phase 1: Introduction  

Getting your students’ attention, focussing on the main aims, connecting to your students’ prior knowledge or interests 

 

Time 

 

Aims  

 

Learner activity 

 

Educators’ activity 

 

References 

 

30’ Students form groups 

Students deepen 

their trust for their 

group members 

Sit together in groups 

Will play the game “two 

truths and a lie” to get to 

know the other team 

members better 

Discuss their group identity 

(name, slogan, logo) 

 Welcomes class 

 Randomly creates 

groups of 4 

 Explains the game “two 

truths and a lie” and asks 

groups to play it 

 Ask groups (so-called 

“families”) to create a 

group identity, with a 

family name, a slogan 

and a logo 

https://parade.com/1185071/marynliles/two-truths-and-

a-lie-ideas/  
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15’ Students get familiar 

with the topic 

They set the tone for 

an explorative, open-

minded inquiry 

 

Learners jot down ideas on 

the following three 

questions (cf. Visible 

Thinking) 

1. What do you think you 

know about identity?  

2. What questions or puzzles 

do you have?  

3. What does “identity” 

make you want to explore? 

 

 sets the stage and 

explains the rules for the 

upcoming lessons and 

work in the families 

(respect, self-awareness, 

changing perspectives) 

 asks students to 

individually jot down their 

first thoughts on 

“identity”  

 visible thinking routine 

“Think, Puzzle, Explore” 

 

Questions are displyed either 

digitally or on the 

blackboard 

Visible Thinking Routine “Think, Puzzle, Explore” 

 

Phase 2: Exploration I 

Presentation of main elements of the lesson, explanation, giving examples 

Time 

 

Aims 

 

Learner activity 

 

Educators’ activity 

 

References 

 

 

15’ Explore different 

aspects of identity 

Students watch up to four 

videos of the Stories that 

Move library “Seeing and 

Being” 

They write down two things 

that struck them most per 

clip 

explains the activity 

 

In a digital learning 

environment, students will 

choose the videos 

individually. In a classroom, 

the teacher will show two 

selected videos: Nued, 17, 

https://www.storiesthatmove.org/en/videos-2/seeing-

being/ 



 

 5

from Germany and Aya, The 

Netherlands, 17 

Phase 3: Exploration II 

Presentation of main elements of the lesson, explanation, giving examples 

Time 

 

Aims 

 

Learner activity 

 

Educators’ activity 

 

References 

 

10’ Students reflect on 

their own identity 

Students use the star 

worksheet to think about 

their roles and the groups 

they belong to 

explains the activity, gives 

examples to help students 

that might need some 

guidance 

 

http://storiesthatmove.eager.ly/wp-

content/uploads/2020/09/Who-am-I-PDF-

07_09_2020.pdf  

Phase 4: Learners work individually and/or in pairs or groups 

Time 

 

Aims 

 

Learner activity 

 

Educators’ activity 

 

References 

 

15’ 

 

 

 

 

 

 

Students notice 

differences and 

similarities in the 

identities of their 

peers 

Preciousness of 

different identities is 

emphasized 

In their families, learners 

show their stars to each 

other and briefly explain 

the different roles they feel 

are part of their identity 

They collect all stars on a 

(digital) poster (“our 

galaxy”) and individually 

note two things they find 

inspiring or interesting 

about their peers 

explains activity, brings 

material for the poster 

Sets a respectful, friendly 

tone – reminds students to 

cherish diversity  

 if this doesn’t work out, the 

activity will be altered to 

discuss roles students are 

proud of in the plenary 

 if time allows, ask students 

to discuss the following 

questions: 

Which aspects of our identity 

do we choose ourselves? 

Stories that Move (2018), Educator’s Guide, Learning 

Path 1 – Seeing & Being 

http://storiesthatmove.eager.ly/wp-

content/uploads/2020/09/Who-am-I-PDF-

07_09_2020.pdf 
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Which can’t we choose 

because they are ‘given’?  

Which aspects of our identity 

do we have for life? And 

which ones change over 

time? 

25’ Analyse a literary text 

with regards to its 

depiction of 

“identity” 

Students read the extract 

from “Buddha in the Attic” 

(see attached) 

In a pre-structured 

worksheet, they summarise 

how identity is displayed in 

the text 

They compare their findings 

with a partner 

Explains tasks and context of 

the text 

(between the Wars, young, 

non-English-speaking 

Japanese women travelled 

to America to be married to 

men they had never met)  

Hands out texts and 

worksheet with visual 

summary students should fill 

in 

 

Julie Otsuka (20133), The Buddha in the Attic, London et 

al.: Penguin, pp. 35-37 

 

Phase 5: Supervising the learning process 

Time 

 

Aims 

 

Learner activity 

 

 Educators’ activity 

 

References 

 

15’ Promote critical 

thinking and 

challenging the text 

Make connections 

between the text and 

their own ideas of 

thinking 

Students go through the 

“Connect, Extend, 

Challenge” process of 

Visible Thinking 

 

 How is the artwork or 

object connected to 

something you know 

about?  

Explains the activity, gives 

prompts to promote 

discussion 

Clusters post-its in three 

different columns 

“Connect”, “Extend”, 

“Challenge” 

https://pz.harvard.edu/sites/default/files/Connect%20Ex

tend%20Challenge_0.pdf 
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What new ideas or 

impressions do you have 

that extended your thinking 

in new directions?  

What is challenging or 

confusing? What do you 

wonder about? 

 

They collect their thoughts 

on post-its and do a milling 

around activity / 

speeddating in the digital 

version to talk about their 

thoughts. 

 

Phase 6: Rounding up  

Last round about key terms, skills gained and strategy (looking ahead)  

Time 

 

Aims 

 

Learners’ activity Educators’ activity 

 

References 

 

15’ Critically reflecting on 

what was learnt 

Learners exchcange their 

thoughts in small group 

discussions  

Then the thoughts are 

shared in the plenary (ideas 

kept on (digital) 

blackboard) 

Prompts to promote 

discussion 

From which different 

perspectives can identity be 

looked at? 

Which different perspectives 

have you learned about 

today? 

Is there a perspective that 

you find easy or difficult to 

relate to? Why? 

Adapted from the method “Same and Different” from 

Visible Thinking 

http://www.pz.harvard.edu/sites/default/files/Same%20

and%20Different.pdf 
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Which similarities and 

differences do you notice 

among the different 

perspectives on and 

descriptions of identity? 

Outlook to next lesson: How 

we see others (Stories that 

Move, Learning Path 1, Track 

3) 

10’ Students give 

feedback on the 

lesson 

Using the 5-finger-

feedback, students discuss 

the lesson in their families 

Explains 5-finger-feedback 

method 

Walks around to listen to 

some of the feedback 

https://mirjamglessmer.com/2014/06/25/five-finger-

feedback/  

 



Julie Otsuka: The Buddha in the Attic

Task: Read this extract from Julie Otsuka’s “The Buddha
in the Attic”. Then summarise how identity is described in
this excerpt by filling out the worksheet.

The Buddha in the Attic is set in the US between the two Wars.
It tells the story of young, Japanese women who were
married to American men they had never met before
(so-called “picture brides”).

THEY DID NOT want us as neighbors in their
valleys. They did not want us as friends. We
lived in [ugly] shacks and could not speak
plain English. We cared only about money.
Our farming methods were poor. We used too
much water. We did not plow deeply enough.
Our husbands worked us like slaves. [...] We
worked in the fields all day long without
stopping for supper. We worked in the fields
late at night by the light of our kerosene
lamps. We never took a single day o�. A
clock and a bed are two things a Japanese
farmer never used in his life. We were taking
over their cauliflower industry. We had taken
over their spinach industry. We had a
monopoly on their strawberry industry and
[...] their market on beans [was our next
target]. We were an unbeatable, unstoppable
economic machine and if our progress was
not checked the entire western United States
would soon become the next Asiatic [...]
colony.

MANY NIGHTS, we waited for them.
Sometimes they drove by our farm shacks
and sprayed our windows with buckshot, or
set our chicken coops on fire. Sometimes
they dynamited our packing sheds.
Sometimes they burned down our fields just
as they were beginning to ripen and we lost
our entire earnings for that year. And even

pflügen

mit Kugeln
durchlöchern

Hühnerstall



though we found footsteps in the dirt the
following morning, and many matchsticks,
when we called the sheri� to come out and
take a look he told us there were no clues
worth following. And after that our husbands
were never the same. Why even bother? [...]
Sometimes our husbands bought themselves
guard dogs, [...] and they grew more
attached to those dogs than they ever did to
us, and we wondered if we had made a
mistake, coming to such a violent and
unwelcoming land. Is there any tribe more
savage than the Americans?

ONE OF US blamed them for everything and
wished that they were dead. One of us
blamed them for everything and wished that
she were dead. Others of us learned to live
without thinking of them at all. We threw
ourselves into our work and became obsessed
with the thought of pulling one more weed.
We put away our mirrors. We stopped
combing our hair. We forgot about makeup.
[...] We forgot about Buddha. We forgot
about God. We developed a coldness inside us
that still has not thawed. I fear my soul has
died. We stopped writing home to our
mothers. We lost weight and grew thin. [...]
We stopped dreaming. We stopped wanting.
We simply worked, that was all. We gulped
down our meals three times a day without
saying a word to our husbands so we could
hurry back out into the fields. [...] We washed
their clothes for them once a week [...]. We
cooked for them. We cleaned for them. We
helped them chop wood. But it was not we
who were cooking and cleaning and
chopping, it was somebody else. And often
our husbands did not even notice we’d
disappeared.

= unfreeze

herunter-
würgen

Julie Otsuka (20133), The Buddha in the Attic, London et al.: Penguin, pp. 35-37.
Abridged.



Identity in “The Buddha in the Attic”

1. Name the two di�erent groups that are described. From
the text, collect adjectives and activities that are used to
describe the two groups. Mark with (s) if a description is
likely given by the group itself and (e) if the description is
likely to be an external description. Which group do the
husbands belong to?

Group 1: Group 2:
Described
as ...

Described
doing ...

2. Compare the di�erent perspectives that both groups have
on each other.

3. Explain the change in identity that is depicted and how
Julie Otsuka introduces it.



Identity in “The Buddha in the Attic” - Exemplary Solution

4. Name the two di�erent groups that are described. From
the text, collect adjectives and activities that are used to
describe the two groups. Mark with (s) if a description is
likely given by the group itself and (e) if the description is
likely to be an external description.

Group 1: We / Japanese women Group 2: They / The Americans
Described
as ...

could not speak English (s/e)
bad working moral (e)
unbeatable, unstoppable economic
power (s)
obsessed with work, working hard (s)
cold inside (s)

suspicious (e)
reluctant to pursue crimes (e)
more attached to dogs than to wives
(e)
violent, unwelcoming (e)

Described
doing ...

working as slaves (e/s)
don’t stop for supper or at nighttime,
don’t take days off (s)
taking over the vegetable industry (s)
waiting for the other group (s)
wondering if they had made a
mistake (s)
blame the others (s)
learned to live without thinking about
them (s)
forget about beauty (s)
forget about religion (s)
forget about their families (s)
stopped dreaming and wanting (s)
doing work for husbands (s)

attacking the other group (e)
don’t notice that wives have
disappeared (e)

5. Compare the di�erent perspectives that both groups have
on each other.

Two di�erent perspectives are described in the extract. There
is a “we-group”, probably the Japanese women, which
describes itself as hurting and experiencing pain from an
inner perspective. From an outer perspective, this group is
looked at suspiciously that doesn’t fit and that cannot
integrate into the other group, the majority. The
“they-group”, the majority, is only described from an
external perspective, namely the perspective of the
Japanese women. It is depicted as being ignorant, violent
and “savage”.
It is interesting to note the di�erent connotations of “we”
and “they” which question the underlying assumptions of
majority and minority groups in society. Also, having two



perspectives on “we” but only one perspective on “they”,
distorts the image and leaves room for speculation.

6. Explain the change in identity that is depicted and how
Julie Otsuka introduces it.

After experiencing hatred and attacks, the women start to
ignore the world around them and turn exclusively to their
work: we “learned to live without thinking of them at all. We
threw ourselves into our work”. This change starts with
stopping to care for outer appearance - the women put away
their beauty products - and slowly takes over all aspects of
identity the protagonists brought to the US. They abandon
their religion, they forget about their families, they stop
caring for their bodies, and, in the end, even give up their
dreams and wishes. This blatant loss of all things that
constitute an identity - culture, family, heritage, body,
thoughts - is summarised in the last phrase. Otsuka writes
that while still working as hard as before, the women
“disappeared”.


